Rising Team for Schools Case Study: Forest Lake State School

(Brisbane, Australia)

Glenn Forbes

Principal, Forest Lake State School, Brisbane. Queensland, Australia.

Forest Lake State School has grown to become a large primary school catering for over
900 students. In February 2016, the school transitioned to becoming an Independent
Public School and is situated in the city of Brisbane, serving a diverse and multi-cultural
school community.

Forest Lake State School joined a group of pilot schools who worked with the Menzies
Foundation and Rising Team for Schools to test and implement a range of resources
across a school year. Glenn has a particular research interest in collective efficacy and
was a member of a steering committee who developed resources for school leaders to
support their understanding of collective efficacy and its important role for growth and
improvement in their school.

You, your role and context

My research interest in collective efficacy centres on a focus that you build and cultivate
belief and how you can use this belief to drive impact for learners. Collective efficacy is
often illusive, and so we were keen to explore a Rising Team for Schools approach to
support us to create the conditions for collective efficacy to flourish.

Why Rising Team for Schools?

As principal, | was already engaging in a school leadership incubator through the
Menzies Foundation and our school had the chance to engage with Rising Team for
Schools as a way of putting a process in place as a team to grow and shape collective
efficacy.

We have invested in cultivating collective efficacy as a significant focus of our
improvement journey. We have placed collective efficacy as part of our work, not as
something additional to do — and so this was another opportunity to further
demonstrate this.

Our Rising Team for Schools Journey @ Forest Lake State School

In our first year working with Rising Team for Schools we introduced the opportunity to
staff and they were able to participate voluntarily. We ran sessions with different
cohorts across the school and tested levels of efficacy using survey tools.

In our second year we narrowed our skill development focus and made deliberate
decisions to carve out time or priorities, placing collective efficacy as part of the work,
not an additional component to the work. The knowledge base around collective
efficacy is varied —we needed to give it time and space to help sustain our work.
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We wanted to create an iterative process where people could explore and provide
feedback to improve their use of kits as part of the time we set aside to complete
sessions together. | consistently asked myself the question - ‘Am I deliberately creating
opportunities to build reflection into this process?’

Following a theory of change also gave us the opportunity to empower teachers and
provide opportunities to build teacher knowledge.

Pre-conditions for Rising Team to be successful - what would they be?

::P We were clear on a central question and theory of action that we were all

Q seeking to explore through our approach to deepening collective efficacy at the
school. We created the conditions to support this (including the required time
and resources) and focused on skill development through a Rising Team for
Schools approach.

ol;Jo  Empowering teachers is key - they generated a theory of action within their own
&ﬁ'fﬂ teams around their own data sets. Finding consensus on goals also required
supportive leadership to support these conversations.

Participation in the Rising Team for Schools opportunity was voluntary. This

was a lynch pin of our approach and as staff shared their experiences and
feedback as part of the approach, we shared these experiences to support
others in understanding more about how this might be helpful in their own
journey.

,AJQ' We focused on measuring and tracking particularly whether each team
= member’s perceptions of team confidence, capability and performance had
strengthened.

P As a leader | remained focused on reconciling the relationship between

ﬂ%"‘(rc% activity to build collective efficacy, having clarity on the implementation
outcomes we might expect to read, see and hear because of this activity; and
finally the trustworthy tools we would use to measure changes in collective
efficacy with a high sense of confidence and reliability.
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Rising Team for Schools Case Study: Marist Catholic College

(Sydney, Australia)

Chhaya Narayan

Professional Learning Lead, Marist Catholic College, North Shore, Sydney, Australia

Marist Catholic College North Shore is a co-educational Kindergarten to Year 12
Catholic school in the Marist tradition. The College caters for 1500 students in Years K-
12. Students attending the College come from a variety of backgrounds and
nationalities. Marist Catholic College was engaged as a pilot school, working with Rising
Team for Schools across the school year. Teachers and Leaders partnered to provide
feedback and deepen the Rising Team for Schools approach and have continued to
engage with the Menzies Foundation and Rising Team to continue their professional
learning strategy for the ‘Marist Educator’.

You and your role and context

Following roles leading professional learning within and across schoolin New Zealand, |
joined MCC as the Professional Learning Lead. The role leads the design and
implementation of strategy and activities which support the professional learning and
development of educators and leaders across Marist Catholic College.

Why Rising Team for Schools?

Rising Team came around at a wonderful time as we were working to strengthen a
culture of trust and team norms at Marist Catholic College. Staff enjoyed the
opportunity to participate in authentic conversations and to support more challenging
conversations to have a flow and structure to improve the experience of those involved.

We found that Rising Team for Schools was not manufactured, and we gave feedback
that we wanted to be able to draw upon shorter kits, more often, as a college.

Rising Team for Schools Journey @ Marist Catholic College

As Marist Catholic College leaders, we invited staff to engage with Rising Team on a
voluntary basis. We had established a process called ‘collaborative inquiries’ with
leaders and teams being supported to lead conversations and processes which focused
on improvement and growth. Rising Team gave us more tools and support to enhance
these conversations.

Leaders also engaged in training with the Menzies Foundation to support with our focus
on strengthening challenging conversations. There were a number of staff who were
able to identify that they had some fixed ways of communicating with their teams and
we used skill development kits to begin to explore complimentary and varied means of
communicating in ways which met the aspirations and preferences of a range of team
members.
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My role provided feedback and coaching for individuals engaging in a RT approach to
support their own individual reflections and to enact the changes to practices they had
individually and collectively identified.

What have we seen as a result of our work with Rising Team for Schools?

We were able to support teams in hearing a range of perspectives of the ways in which
their teams wanted to collaborate, building on regular email communication to increase
the regularity of teams coming together in person, with a focus on deepening team
relationships and overall ways of working together.

Team members valued open, high trust conversations and the availability of content we
could work through together to support these conversations.

As a leadership team, we have built on these opportunities with more deliberate links to
standards for teachers and middle leaders and aligning this to our work to be clear on
what it means to be a ‘Marist Educator’.

Pre-conditions for Rising Team to be successful - what would they be?

2 (O The culture of the school should be accepting of the opportunity.
X a &) Participation should be voluntary to begin with as you build local experiences of
working with a Rising Team for Schools approach.

K& Trustis key —ensure a focus on the opportunity for all voices and opinions to be
heard.

Ensure that staff understand the flow from leadership decisions which are
ﬂ%@ being made and what they mean for team members across our learning
community. People should feel confident that their expertise is known and
valued.

Itis crucial to have a role or roles which are responsible for developing
ﬂ%“(r(% teacher expertise and to bring together the threads of a range of efforts across a
whole college approach to professional learning.

Listen to and make connections across the voices which are present across

the college, capture goals and ensure alignment across and between
professional, team and individual goals. Reduce duplication and any feelings
of people being overwhelmed.

lBo Identify leadership potential where you are. Lead micro professional learning
&ﬁ?fﬁ sessions to connect team members to existing local expertise, support team
members to de-privatise practice for the benefit of their colleagues.
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